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<!-- saved from url=(0044)http://164.106.217.32/develop/assessing3.htm -->

<HTML><HEAD><TITLE>Bloom's Taxonomy</TITLE>

<META content="text/html; charset=iso-8859-1" http-equiv=Content-Type>

<META content="Y. Yong" name=template>

<META content=FrontPage.Editor.Document name=ProgId>

<META content="MSHTML 5.00.3315.2870" name=GENERATOR><LINK 

href="Bloom's Taxonomy_files/styleA.css" rel=stylesheet type=text/css>

<SCRIPT language=JavaScript>



// ***Date/time stamp formatting***



function writeDate(){

  var this_month = new Array();

      this_month[0] = "January";

      this_month[1] = "February";

      this_month[2] = "March";

      this_month[3] = "April";

      this_month[4] = "May";

      this_month[5] = "June";

      this_month[6] = "July";

      this_month[7] = "August";

      this_month[8] = "September";

      this_month[9] = "October";

      this_month[10] = "November";

      this_month[11] = "December";

  var today = new Date();

  var day = today.getDate();

  var month = today.getMonth();

  var year = today.getYear();

    year <= 100 ? year += 1900 : 0;

  var time = today.getHours();

    if (time >= 12){

      if (time > 12){time -= 12;}

      today.getMinutes() < 10 ? time = time+":0"+today.getMinutes()+" PM" : time = time+":"+today.getMinutes()+" PM";

    }else{

      if (time == 0){time = 12;}

      today.getMinutes() < 10 ? time = time+":0"+today.getMinutes()+" AM" : time = time+":"+today.getMinutes()+" AM";

    }

  return(this_month[month]+" "+day+", "+year+" "+time);

}





function GoCustomer(s)

  {   var d = s.options[s.selectedIndex].value;

  window.bottom.location.href = d;

  s.selectedIndex=0;

  }

function GoProduct(s)

  {   var d = s.options[s.selectedIndex].value;

   window.bottom.location.href = d;

   s.selectedIndex=0;

  }



//  End -->





<!-- Begin

function formHandler(){

var URL = document.dev.site.options[document.dev.site.selectedIndex].value;

window.location.href = URL;

}

// End -->
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<BODY bgColor=#ffffff link=#008000>

<CENTER>

<TABLE border=0 height=164>

  <TBODY>

  <TR>

    <TD height=94>

      <P align=center><A href="http://164.106.217.32/frs/"><IMG alt="third logo" 

      border=0 height=77 src="Bloom's Taxonomy_files/third.jpg" 

      width=133></A></P></TD>

    <TD height=94 vAlign=top width=487>

      <H2 align=center><FONT color=#008000>Assessment &amp; Course 

      Goals</FONT></H2>

      <CENTER></CENTER>

      <P align=right><FONT color=#cc9900 size=1>|</FONT><A 

      href="http://164.106.217.32/frs/"> <FONT size=1>Home </FONT></A><FONT 

      color=#cc9900 size=1>|</FONT> <A 

      href="http://164.106.217.32/frs/search/search.htm"><FONT 

      size=1>Search</FONT></A> <FONT color=#cc9900 size=1>|</FONT> <A 

      href="http://164.106.217.32/frs/feedback/evaluation.htm"><FONT 

      size=1>Feedback</FONT></A> <FONT color=#cc9900 size=1>| </FONT><A 

      href="http://164.106.217.32/frs/sitemap/sitemap.htm"><FONT size=1>Site 

      map</FONT></A> <FONT color=#cc9900 size=1>|</FONT></P></TD></TR>

  <CENTER>

  <TR>

    <TD height=50 width=137>

      <FORM name=dev>

      <P align=right><BR><SELECT name=site onchange=javascript:formHandler() 

      size=1> <OPTION selected>Developing a course<OPTION 

        value=http://164.106.217.32/develop/initial.htm>Planning<OPTION 

        value=http://164.106.217.32/develop/design.htm>Designing<OPTION 

        value=http://164.106.217.32/develop/teach.htm>Teaching<OPTION 

        value=http://164.106.217.32/develop/manage.htm>Managing<OPTION 

        value=http://164.106.217.32/develop/revise.htm>Revising</OPTION></SELECT> 

      </FORM></P></TD>

    <TD height=50 width=489><A href="http://164.106.217.32/start/"><IMG 

      alt=start border=0 height=28 src="Bloom's Taxonomy_files/b_startg.gif" 

      width=104></A> <A href="http://164.106.217.32/develop/"><IMG 

      alt=developing border=0 height=28 src="Bloom's Taxonomy_files/b_devy.gif" 

      width=104></A> <A href="http://164.106.217.32/tech/"><IMG border=0 

      height=28 src="Bloom's Taxonomy_files/b_techG.gif" width=104></A> 

  </TD></TR></CENTER>

  <TR>

    <TD colSpan=2 height=8><IMG border=0 height=2 

      src="Bloom's Taxonomy_files/line.jpg" width=620></TD></TR></TBODY></TABLE>

<TABLE border=0 cols=2 width=620>

  <TBODY>

  <TR bgColor=#ffff99>

    <TD bgColor=#ffffff borderColor=#ffffff colSpan=2 height=392 vAlign=top>

      <H3 align=left><FONT face=Arial>Assessment Activities and Bloom's 

      Taxonomy</FONT></H3><FONT face=Arial size=-2>[adapted from <A 

      href="http://www.fgcu.edu/onlinedesign/designdev.html">Design Principles 

      for Online Learning</A> Florida Gulf Coast University]</FONT><BR><BR><FONT 

      face=Arial>A good place to start in developing assessment techniques is to 

      determine how students will use the information/knowledge gained in the 

      course. Ask yourself: what is important for the student to gain from this 

      course? For instance, is the goal of the course to provide basic knowledge 

      or is it necessary for students to apply and use the information in other 

      courses or a chosen career?</FONT>

      <P></P>

      <P><FONT face=Arial>According to Bloom (1956), "cognitive learning is 

      demonstrated by knowledge recall and the intellectual skills: 

      comprehending information, organizing ideas, analyzing and synthesizing 

      data, applying knowledge, choosing among alternatives in problem-solving, 

      and evaluating ideas or actions". Bloom further identified six levels of 

      cognitive learning, starting at the lowest level (simple recall and 

      recognition), becoming increasingly more complex, until the highest level 

      (evaluation) is reached. Those six levels consist of:</FONT></P>

      <OL>

        <LI><FONT color=#008000 face=Arial>Knowledge</FONT> 

        <LI><FONT color=#008000 face=Arial>Comprehension</FONT> 

        <LI><FONT color=#008000 face=Arial>Application</FONT> 

        <LI><FONT color=#008000 face=Arial>Analysis</FONT> 

        <LI><FONT color=#008000 face=Arial>Synthesis</FONT> 

        <LI><FONT color=#008000 face=Arial>Evaluation</FONT> </LI></OL>

      <P><FONT face=Arial>Some examples, along with possible level(s) of Bloom's 

      Taxonomy that could be achieved:</FONT></P></TD></TR></TBODY></TABLE>

<TABLE border=1 height=467 width=620>

  <TBODY>

  <TR>

    <TD height=32 vAlign=top>

      <P><FONT face=Arial><B>Assessment Techniques</B></FONT></P></TD>

    <TD bgColor=#ffff99 height=32 vAlign=top>

      <P><FONT face=Arial><B>Bloom&#8217;s Cognitive Level&nbsp;</B></FONT></P></TD></TR>

  <TR>

    <TD height=87 vAlign=top>

      <P><FONT face=Arial>Exams &amp; Quizzes:</FONT></P>

      <UL>

        <LI><FONT face=Arial>Multiple Choice</FONT> 

        <LI><FONT face=Arial>Fill in</FONT> 

        <LI><FONT face=Arial>Essay</FONT> </LI></UL>

      <OL type=A>

        <DIR></DIR></OL></TD>

    <TD bgColor=#ffff99 height=87 vAlign=top width="70%">

      <P><FONT face=Arial>Knowledge, Comprehension, Application</FONT></P></TD></TR>

  <TR>

    <TD height=32 vAlign=top width="30%">

      <P><FONT face=Arial>Homework</FONT></P></TD>

    <TD bgColor=#ffff99 height=32 vAlign=top width="70%">

      <P><FONT face=Arial>Knowledge, Comprehension, Application</FONT></P></TD></TR>

  <TR>

    <TD height=32 vAlign=top width="30%">

      <P><FONT face=Arial>Problem Solving</FONT></P></TD>

    <TD bgColor=#ffff99 height=32 vAlign=top width="70%">

      <P><FONT face=Arial>Knowledge, Comprehension, Application</FONT></P></TD></TR>

  <TR>

    <TD height=32 vAlign=top width="30%">

      <P><FONT face=Arial>Case Studies</FONT></P></TD>

    <TD bgColor=#ffff99 height=32 vAlign=top width="70%">

      <P><FONT face=Arial>Knowledge, Comprehension, Application, Analysis, 

      Synthesis, Evaluation</FONT></P></TD></TR>

  <TR>

    <TD height=32 vAlign=top width="30%"><FONT face=Arial>Discussion 

      Forums</FONT></TD>

    <TD bgColor=#ffff99 height=32 vAlign=top width="70%"><FONT 

      face=Arial>Knowledge, Comprehension, Application, Analysis, Synthesis, 

      Evaluation</FONT></TD></TR>

  <TR>

    <TD height=32 vAlign=top width="30%">

      <P><FONT face=Arial>Journals</FONT></P></TD>

    <TD bgColor=#ffff99 height=32 vAlign=top width="70%">

      <P><FONT face=Arial>Knowledge, Comprehension, Application, Analysis, 

      Synthesis, Evaluation</FONT></P></TD></TR>

  <TR>

    <TD height=32 vAlign=top width="30%">

      <P><FONT face=Arial>Research Reports</FONT></P></TD>

    <TD bgColor=#ffff99 height=32 vAlign=top width="70%">

      <P><FONT face=Arial>Knowledge, Comprehension, Application, Analysis, 

      Synthesis, Evaluation</FONT></P></TD></TR>

  <TR>

    <TD height=32 vAlign=top width="30%">

      <P><FONT face=Arial>Portfolios</FONT></P></TD>

    <TD bgColor=#ffff99 height=32 vAlign=top width="70%">

      <P><FONT face=Arial>Knowledge, Comprehension, Application, Analysis, 

      Synthesis, Evaluation</FONT></P></TD></TR>

  <TR>

    <TD colSpan=2 height=64 vAlign=top>

      <P><FONT face=Arial><I><B>Note: </B>The level of cognitive learning 

      reached will be dependent upon the type of activities assigned. Activities 

      must be designed in order to achieve the desired level of cognitive 

      learning. In other words, just by using a multiple choice questions will 

      not guarantee that all levels will be reached, the questions used must be 

      designed to assess each of the different levels of cognitive learning 

      possible.</I></FONT></P></TD></TR></TBODY></TABLE>

<P>

<TABLE width=620>

  <TBODY>

  <TR>

    <TD>The following is summarized from <A 

      href="http://www.hcc.hawaii.edu/intranet/committees/FacDevCom/guidebk/teachtip/quizzes.htm">Quizzes, 

      Tests, and Exams</A> which you can read here in it's entirety. Another 

      consideration of how assessment can be designed to tap specific types of 

      cognitive learning identified by Bloom was developed by Fuhrmann and 

      Grasha (1983, p. 170) and further condensed by <A 

      href="http://www.hcc.hawaii.edu/intranet/committees/FacDevCom/guidebk/teachtip/quizzes.htm">Barbara 

      Gross Davis (1999) </A>:

      <P></P>

      <BLOCKQUOTE>To measure <I><FONT color=#008000><B>knowledge</B></FONT> 

        </I>(common terms, facts, principles, procedures), ask these kinds of 

        questions: Define, Describe, Identify, Label, List, Match, Name, 

        Outline, Reproduce, Select, State. Example: "List the steps involved in 

        titration." 

        <P>To measure <I><FONT color=#008000><B>comprehension</B></FONT> 

        </I>(understanding of facts and principles, interpretation of material), 

        ask these kinds of questions: Convert, Defend, Distinguish, Estimate, 

        Explain, Extend, Generalize, Give examples, Infer, Predict, Summarize. 

        Example: "Summarize the basic tenets of deconstructionism."</P>

        <P>To measure <I><FONT color=#008000><B>application</B></FONT> 

        </I>(solving problems, applying concepts and principles to new 

        situations), ask these kinds of questions: Demonstrate, Modify, Operate, 

        Prepare, Produce, Relate, Show, Solve, Use. Example: "Calculate the 

        deflection of a beam under uniform loading." 

        <P>To measure <I><FONT color=#008000><B>analysis</B></FONT> 

        </I>(recognition of unstated assumptions or logical fallacies, ability 

        to distinguish between facts and inferences), ask these kinds of 

        questions: Diagram, Differentiate, Distinguish, Illustrate, Infer, Point 

        out, Relate, Select, Separate, Subdivide. Example: "In the president's 

        State of the Union Address, which statements are based on facts and 

        which are based on assumptions?" 

        <P>To measure <I><FONT color=#008000><B>synthesis</B> 

        </FONT></I>(integrate learning from different areas or solve problems by 

        creative thinking), ask these kinds of questions: Categorize, Combine, 

        Compile, Devise, Design, Explain, Generate, Organize, Plan, Rearrange, 

        Reconstruct, Revise, Tell. Example: "How would you restructure the 

        school day to reflect children's developmental needs?" 

        <P>To measure <I><FONT color=#008000><B>evaluation</B></FONT> 

        </I>(judging and assessing), ask these kinds of questions: Appraise, 

        Compare, Conclude, Contrast, Criticize, Describe, Discriminate, Explain, 

        Justify, Interpret, Support. Example: "Why is Bach's Mass in B Minor 

        acknowledged as a classic?"</P></BLOCKQUOTE></TR></TBODY></TABLE>

<TABLE>

  <TBODY>

  <TR>

    <TD colSpan=2 height=74 width=628>

      <P align=left><IMG border=0 height=2 src="Bloom's Taxonomy_files/line.jpg" 

      width=620></P>

      <CENTER>[<A href="http://164.106.217.32/FRS/"><FONT 

      size=1>Home</FONT></A>] [<A href="http://www.so.cc.va.us/"><FONT 

      size=1>VCCS</FONT></A>] [<A 

      href="http://www.so.cc.va.us/vccsit/index.htm"><FONT size=1>Instructional 

      Technology</FONT></A>] [<A 

      href="http://www.so.cc.va.us/vccsonline/index.html"><FONT size=1>VCCS 

      Online</FONT></A>]</CENTER>

      <P align=center>&nbsp;<FONT size=1>If you have any suggestions, or 

      comments to improve this site, please send us an <A 

      href="mailto:ljenkins@tcc.vccs.edu"><FONT size=1>email</FONT></A></FONT> 

      <CENTER><FONT size=-22>

      <SCRIPT language=JavaScript>





<!---hide from non-JavaScript Browsers





document.write ("Last modified "+document.lastModified) ;





// end hide -->



</SCRIPT>

      </FONT></CENTER>

      <P></P></TD></TR>&nbsp; </TBODY></P></CENTER></BODY></HTML>
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<!-- saved from url=(0055)http://www.indiana.edu/~eric_rec/ieo/bibs/multiple.html -->

<HTML><HEAD><TITLE>Multiple Intelligences: Theory and Practice in the K-12 Classroom</TITLE>

<META content="text/html; charset=windows-1252" http-equiv=Content-Type>

<META content="ERIC Reading, English &amp; Communication" name=author>

<META 

content="ERIC, bibliography, bibliographies, educational bibliographies, multiple intelligence, problem solving, multi-age classrooms, cognitive style, gifted, learning processes, brain, thinking skills, student motivation, cooperative learning, teaching methods," 

name=KEYWORDS>

<META 

content="Multiple Intelligences: Theory and Practice in the K-12 Classroom: a collection of web and database resources from the ERIC Clearinghouse on Reading, English, and Communication. Let us guide you to the resources you need to help your children and students become effective learners." 

name=DESCRIPTION><LINK 

href="http://www.indiana.edu/~eric_rec/images/Ericlogo1.ico" 

rel="SHORTCUT ICON"><LINK 

href="Multiple Intelligences Theory and Practice in the K-12 Classroom_files/styles.css" 

rel=stylesheet type=text/css>

<META content="MSHTML 5.00.3315.2870" name=GENERATOR></HEAD>

<BODY bgColor=#ffffff>

<TABLE border=0 cellPadding=0 cellSpacing=0 width=600>

  <TBODY>

  <TR>

    <TD><BR><FONT face="Helvetica, Arial" size=-1><BR>

      <H1>Multiple Intelligences: Theory and Practice in the K-12 Classroom <BR>

      <P>Greetings. The following materials are intended to provide an 

      introduction to Multiple Intelligences: Theory and Practice in the K-12 

      Classroom. They were assembled from the World Wide Web, ERIC Database, and 

      a variety of other bibliographic resources. Instructions for acquiring the 

      full text of the ERIC records are presented at the end of this file. 

      <BR><BR>Ming-Fang Hsieh <BR>Reference Specialist <BR><A 

      href="mailto:ericcs@indiana.edu">ERIC Clearinghouse on Reading, English 

      and Communication</A> <BR><BR><A 

      href="http://www.indiana.edu/~eric_rec/ieo/balpha.html">Alphabetically</A> 

      arranged listing of bibliographies <BR><A 

      href="http://www.indiana.edu/~eric_rec/ieo/bcata.html">Categorically</A> 

      arranged listing of bibliographies <BR><BR>

      <H2><B>Internet Sites</B> <BR>

      <P><A href="http://www.thomasarmstrong.com/multiple_intelligences.htm" 

      target=_blank>Multiple Intelligences</A> <BR><A 

      href="http://www.ielp2.org/Resources/Materials_Develp_SantaCruise_02/Egyptians_Group_A/yossef_files/slide0001.htm" 

      target=_blank>Developing Higher Order Thinking Skills and Multiple 

      Intelligences</A> <BR><HTTP: target="_blank" mi.htm? dyrsd 

      www.dy-regional.k12.ma.us>Websites For Multiple Intelligences</A> <BR><A 

      href="http://www.theatreinmotion.com/resources.htm" target=_blank>Multiple 

      Intelligences Recourses: Intelligences</A> <BR><A 

      href="http://www.richland.cc.il.us/staff/sblahnik/misites.html" 

      target=_blank>Multiple Intelligences Resources</A> <BR><A 

      href="http://www.coedu.usf.edu/~morris/multiple.html" target=_blank>21st 

      Century Schoolhouse-Multiple intelligences</A> <BR><BR>

      <H2><B>Citations from the ERIC Database</B> <BR>

      <P>AN: EJ630131 <BR>AU: Goodnough,-Karen <BR>TI: Multiple Intelligences 

      Theory: A Framework for Personalizing Science Curricula. <BR>PY: 2001 

      <BR>SO: School-Science-and-Mathematics; v101 n4 p180-93 Apr 2001. <BR>DEM: 

      *Multiple-Intelligences; *Science-Instruction <BR>DER: Case-Studies; 

      High-Schools; Science-Teachers; Secondary-Education; Teaching-Methods 

      <BR>AB: Reports on the experiences of a high school science teacher as he 

      explored multiple intelligences (MI) theory within the context of an 

      action research group. Provides insight into the nature of MI theory and 

      how its framework can be used to make science accessible to students and 

      assist them in achieving high levels of scientific literacy. (Contains 35 

      references.) (Author/ASK) <BR><BR>AN: ED454184 <BR>AU: Beachner,-Lynne; 

      Pickett,-Anola <BR>TI: Multiple Intelligences and Positive Life Habits: 

      174 Activities for Applying Them in Your Classroom. <BR>PY: 2001 <BR>AV: 

      Corwin Press, Inc., A Sage Publications Company, 2455 Teller Road, 

      Thousand Oaks, CA 91320-2218 (paperbound: ISBN-0-7619-7728-7, $29.95; 

      hardbound: ISBN-0-7619-2272-9, $65.95). Tel: 805-499-9734; Tel: 

      800-818-7243 (Toll Free); Fax: 800-4-1-SCHOOL; e-mail: 

      order@corwinpress.com; Web site: http://www.corwinpress.com. <BR>PR: EDRS 

      Price MF01 Plus Postage. PC Not Available from EDRS. <BR>DL: 

      http://www.edrs.com/members/sp.cfm?AN=ED454184 <BR>DEM: *Cognitive-Style; 

      *Multiple-Intelligences <BR>DER: Elementary-Secondary-Education; 

      Learning-Strategies; Problem-Solving; Teacher-Student-Relationship <BR>AB: 

      This book offers teachers a toolbox for discovering the innate strengths 

      and talents and the unique learning styles of each student. Drawing from 

      Howard Gardner's work on multiple intelligences, the book offers more than 

      a dozen activities specifically tailored to each of the eight multiple 

      intelligences: verbal/linguistic, mathematical/logical, visual/spatial, 

      musical/rhythmic, bodily/kinesthetic, intrapersonal, interpersonal, and 

      naturalist. Each activity serves as a guide to developing learning 

      strategies in the classroom and fostering relationships with students 

      based on their individual strengths. The book explains how teachers must 

      develop relationships with students and aid them in developing a sense of 

      connectedness with a group. It also explains how life habits must be a 

      part of a proactive plan to teach students problem solving skills and 

      positive interactions. Life habits cover such key social areas as 

      relationships, teamwork, common sense, productivity, and problem solving. 

      The book is organized into eight chapters, each focusing on one of the 

      multiple intelligences. A life habits breakdown helps the reader find life 

      habit activities that are just right for a specific class and grade level. 

      Each activity has discussion and journal questions. (SM) <BR><BR>AN: 

      EJ626402 <BR>AU: Fasko,-Daniel, jr.. <BR>TI: An Analysis of Multiple 

      Intelligences Theory and Its Use with the Gifted and Talented. <BR>PY: 

      2001 <BR>SO: Roeper-Review; v23 n3 p126-30 Apr 2001. <BR>NT: Theme Issue: 

      Intelligence Theories on Gifted Education. <BR>DEM: 

      *Ability-Identification; *Gifted-; *Multiple-Intelligences; 

      *Teaching-Methods; *Theory-Practice-Relationship <BR>DER: 

      Educational-Practices; Educational-Theories; 

      Elementary-Secondary-Education; Student-Evaluation <BR>AB: A review of the 

      literature on multiple intelligences is presented, the different types of 

      intelligences are described, and the impact of the theory on 

      identification, instruction, and evaluation is examined. The benefits as 

      well as cautions in the use of the multiple intelligences approach with 

      gifted students are also discussed. (Contains references.) (Author/CR) 

      <BR><BR>AN: ED460926 <BR>AU: George,-Michelle; Mitofsky,-Jan; 

      Peter,-Mary-Beth <BR>TI: Improving Student Interest in Social Studies 

      through the Use of Multiple Intelligences. <BR>PY: 2001 <BR>NT: Master of 

      Arts Action Research Project, Saint Xavier University and SkyLight 

      Professional Development Field-Based Master's Program. <BR>PR: EDRS Price 

      MF01/PC02 Plus Postage. <BR>DL: 

      http://www.edrs.com/members/sp.cfm?AN=ED460926 <BR>DEM: 

      *Classroom-Techniques; *Instructional-Innovation; *Multiple-Intelligences; 

      *Social-Studies <BR>DER: Action-Research; Elementary-Education; Grade-1; 

      Grade-4; Intervention-; Student-Attitudes <BR>AB: This report describes 

      the development and implementation of an intervention for improving 

      students' interest and academic achievement in social studies. The 

      targeted population consisted of first and fourth grade students of 

      different socioeconomic levels in northwestern Illinois. Problems were 

      documented in student surveys, teacher observations, and assessments. An 

      analysis of probable cause data revealed that students had negative 

      attitudes and low test scores for social studies. Researchers reported 

      that students considered social studies irrelevant and boring. A review of 

      solution strategies suggested by other knowledgeable sources combined with 

      analysis of problem data resulted in the selection of multiple 

      intelligences as an intervention. Various multiple intelligences 

      activities were incorporated: songs of states, dioramas, brochures, 

      murals, poetry, literature, and other hands-on activities. Through surveys 

      and assessments, post-intervention strategies indicated an increase in 

      student interest and academic achievement. Reports from home supported 

      these findings. Parents were impressed with their children's new 

      enthusiasm for social studies. Class discussions were strengthened. The 

      desire for more information gave rise to future class research projects. 

      Independent reading of literature that pertained to the region studied 

      also increased, and books that dealt with social studies topics were 

      purchased. Through the evidence provided, social studies seemed to have a 

      remarkable impact on students. (Contains 5 tables and 26 references. 

      (Author/BT) <BR><BR>AN: EJ640001 <BR>AU: Goodnough,-Karen <BR>TI: 

      Implementing Multiple Intelligences Theory in a Grade 9 Science Classroom: 

      The Experiences of a High School Teacher. <BR>PY: 2001 <BR>SO: 

      Canadian-Journal-of-Science,-Mathematics-and-Technology-Education; v1 n4 

      p419-36 Oct 2001. <BR>DEM: *Multiple-Intelligences; *Science-Curriculum; 

      *Science-Teachers <BR>DER: Grade-9; High-Schools; Science-Instruction; 

      Teaching-Methods; Teaching-Styles <BR>AB: Reports on a case study in which 

      a high school teacher explored Multiple Intelligence (MI) theory using it 

      as a conceptual framework to make decisions about structuring her grade 9 

      science curriculum. Describes the teacher's initial explorations of the 

      theory, incorporation of the theory into daily teaching, and the outcomes 

      of the study for both the teacher and her students. (Author/MM) 

      <BR><BR>AN: ED460853 <BR>AU: Pajkos,-Diane; Klein-Collins,-John <BR>TI: 

      Improving Upper Grade Math Achievement via the Integration of a Culturally 

      Responsive Curriculum. <BR>PY: 2001 <BR>NT: Master of Arts Action Research 

      Project, St. Xavier University and Skylight Professional Development 

      Field-Based Master's Program. Chicago, IL. <BR>PR: EDRS Price MF01/PC04 

      Plus Postage. <BR>DL: http://www.edrs.com/members/sp.cfm?AN=ED460853 

      <BR>DEM: *Cultural-Awareness; *Cultural-Differences; 

      *Multicultural-Education; *Multiple-Intelligences; *Student-Attitudes 

      <BR>DER: Black-Students; Intervention-; Mathematics-Education; 

      Middle-School-Students; Middle-Schools; Motivation-; Teaching-Methods 

      <BR>AB: This report describes an intervention program for increasing 

      mathematical achievement of African American students. Within the targeted 

      population, it was evident that the disparity in math achievement between 

      African American and White students was increasing each year. The targeted 

      population consisted of sixth, seventh, and eighth grade mathematics 

      students in a stable, middle class neighborhood. The problem of growing 

      disparity was documented by the examination of each class's 3 previous 

      years of mathematics results according to the Iowa Test of Basic Skills. 

      Analysis of probable cause data revealed that teachers heavily favor the 

      Westernized approaches of verbal/linguistic and logical/mathematical 

      instructional styles. Student surveys indicated that a schism existed 

      between teaching methods and learning processes. Faculty reported an 

      overemphasis on the Westernized approach to teaching within their math 

      classes. A review of curricular content demonstrated a lack of emphasis on 

      the teaching strategies prevalent in culturally responsive curriculum. A 

      review of strategies suggested by experts in the field posed the following 

      solutions: implement the multiple intelligences theory in all aspects of 

      teaching and learning, include the contributions of mathematicians of 

      various cultural backgrounds to ensure a culturally responsive curriculum, 

      and clearly communicate expectations to students in a non-coercive, 

      unbiased manner. Post intervention data indicated an increased diversity 

      in teaching strategies, an expansion and understanding of learning styles, 

      elevated teacher and student enthusiasm, and a desire on the part of 

      students to continue with the multiple intelligences in mathematics, as 

      well as integrate them into other curricular areas. Appendixes include: 

      survey of multiple intelligences; student survey of classroom/learning 

      experiences, sample intervention lesson plans; and Transcripts of Two 

      Focus Groups conducted May 31, 2001. (Contains 47 references and 17 

      figures.) (Author) <BR><BR>AN: ED457123 <BR>AU: Klopp,-Carole; 

      Toole,-Pamela; Toole,-James <BR>TI: Pondering Learning: Connecting 

      Multiple Intelligences and Service-Learning. <BR>CS: National Dropout 

      Prevention Center, Clemson, SC.; Corporation for National Service, 

      Washington, DC. <BR>PY: 2001 <BR>AV: National Dropout Prevention Center, 

      College of Health, Education, and Human Development, Clemson University, 

      209 Martin Street, Clemson, SC 29631-1555 ($6). Tel: 864-656-2599; e-mail: 

      ndpc@clemson.edu; Web site: http://www.dropoutprevention.org/. <BR>PR: 

      EDRS Price MF01/PC02 Plus Postage. <BR>DL: 

      http://www.edrs.com/members/sp.cfm?AN=ED457123 <BR>DEM: 

      *Learning-Processes; *Multiple-Intelligences; *School-Community-Programs; 

      *Service-Learning; *Student-Participation <BR>DER: 

      Elementary-Secondary-Education; Instructional-Effectiveness; 

      Student-Volunteers <BR>AB: Service learning, an instructional strategy for 

      educators, has the potential to challenge students in diverse ways. It 

      offers students experiential learning opportunities that are personally 

      engaging, are educationally rigorous, require the direct application of 

      knowledge and critical thinking skills, and transform both the community 

      and the learner. Service learning comprises a strong match with what are 

      termed "brain compatible strategies" for the classroom, such as the 

      Multiple Intelligences Theory. The theory of multiple intelligences 

      provides a powerful framework for service-learning practitioners to use in 

      implementing both the service and the learning dimensions of their 

      pedagogy. This booklet addresses the connections between the two. The 

      booklet is divided into the following sections: "Introduction"; "Multiple 

      Intelligences Theory" ("History and Background of Multiple Intelligences"; 

      "Definitions of Eight Intelligences"; "Key Points in Multiple 

      Intelligences Theory"); "The Elements of Service Learning" ("Definition of 

      Service-Learning"); "Service-Learning Working with Multiple Intelligences" 

      ("Elementary School"; "Middle School"; "High School"); "The Eight 

      Intelligences as Eight Paths to Service"; and "Conclusion." (Contains 14 

      references.) (BT) <BR><BR>AN: ED456096 <BR>AU: Nelson,-Kristen <BR>TI: 

      Teaching in the Cyberage: Linking the Internet and Brain Theory. [Grades] 

      3-12. <BR>PY: 2001 <BR>AV: SkyLight Professional Development, 2626 South 

      Clearbrook Drive, Arlington Heights, IL 60005 (Item no. 2091, $32.95). 

      Tel: 847-290-6600; Tel: 800-348-4474 (Toll Free); Fax: 847-290-6609; 

      e-mail: info@skylightedu.com; Web site: http://www.skylightedu.com. 

      <BR>PR: EDRS Price MF01 Plus Postage. PC Not Available from EDRS. <BR>DL: 

      http://www.edrs.com/members/sp.cfm?AN=ED456096 <BR>DEM: *Brain-; 

      *Computer-Uses-in-Education; *Internet-; *Multiple-Intelligences <BR>DER: 

      Elementary-Secondary-Education; Interpersonal-Communication; 

      Problem-Solving; Thinking-Skills <BR>AB: This book integrates the use of 

      three tools (the Internet, the theory of multiple intelligences, and brain 

      research) to help teachers design projects and activities that help 

      students gain a deeper understanding of the curriculum, discussing how 

      these educational tools work together to help teachers make better use of 

      their classroom time as they develop integrated lessons. The book presents 

      a mosaic of educational theory and practice to help teachers design their 

      own classroom lessons. It uses the "Understanding by Design" framework 

      proposed by Wiggins and McTighe (1998) to provide a scaffolding that 

      teachers can use when designing Internet activities using the multiple 

      intelligences theory and brain research. The book offers fully developed 

      lessons designed for grades 4-12 which help students develop their 

      interpersonal exchange, information gathering and analysis, and 

      questioning and problem solving skills. It also supplies Web site 

      descriptions and rubrics for assessing students' understanding and use of 

      multiple intelligences, Internet skills, and information literacy skills. 

      The six chapters are: (1) "Connecting Brain-Compatible Learning, Multiple 

      Intelligences, and the Internet"; (2) "Designing Internet-Based 

      Activities"; (3) "Assessing Internet-Based Activities"; (4) "Strengthening 

      Interpersonal Exchange Skills"; (5) "Enhancing Information Gathering and 

      Analysis Skills"; and (6) "Improving Questioning and Problem-Solving 

      Skills." (Contains 47 references.) (SM) <BR><BR>AN: EJ604431 <BR>AU: 

      Birch,-James-R. <BR>TI: Expanding Literacy and Integrating Curricula 

      through Dance. <BR>PY: 2000 SO: Educational-Forum; v64 n3 p223-28 Spr 2000 

      <BR>DE: *Dance-; *Integrated-Curriculum; *Multiple-Intelligences <BR>DE: 

      Elementary-Secondary-Education; Literacy-Education <BR>AB: Dance embodies 

      all of the multiple intelligences and uses Sternberg's intellectual 

      components (memory, analysis, creativity, practicality). Integrated into 

      the curriculum, dance can expand literacy and make learning more 

      interactive. (SK) <BR><BR>AN: ED444185 <BR>AU: Geimer,-Mandy; 

      Getz,-Jennifer; Pochert,-Terry; Pullam,-Karen <BR>TI: Improving Student 

      Achievement in Language Arts through Implementation of Multiple 

      Intelligences Strategies. <BR>PY: 2000 <BR>NT: Master of Arts Action 

      Research Project, Saint Xavier University and SkyLight Professional 

      Development. <BR>PR: EDRS Price MF01/PC06 Plus Postage. DL: 

      http://orders.edrs.com/members/sp.cfm?AN=ED444185 <BR>DE: *Grammar-; 

      *Instructional-Effectiveness; *Language-Arts; *Multiple-Intelligences; 

      *Reading-Comprehension; *Spelling-Instruction <BR>DE: 

      Academic-Achievement; Action-Research; Elementary-Education <BR>AB: 

      Student achievement has been low in language arts in Suburban Chicago, 

      Illinois school districts. This action research project was designed to 

      determine the effect of incorporating multiple intelligence strategies 

      into the language arts curriculum. The targeted students were in the 

      second, third, and fifth grades, in a western suburb of Chicago, Illinois. 

      The documentation to prove low achievement included chapter/unit tests and 

      quiz scores, teacher observation of low time on task, limited work 

      completion, state standardized test scores, and other teacher assessments. 

      Upon analyzing the probable causes, it was discovered that reading was the 

      lowest academic area tested on the Illinois Goal Assessment Program 

      (IGAP). Further concern was indicated through teacher observation of 

      student performance. Other factors that impact low student achievement are 

      mobility, lack of teacher training and support in implementing existing 

      curriculum, and teachers not addressing students' various learning styles. 

      After reviewing possible interventions from current literature works, 

      Howard Gardner's theory of multiple intelligences repeatedly appeared as a 

      suggested solution. The selected intervention led to a comparison between 

      traditional methods of teaching and multiple intelligence strategies. Post 

      intervention data indicated a general trend toward an increase in 

      achievement through the use of multiple intelligences strategies. A major 

      increase was seen in students with Individual Education Programs (IEPs) 

      and lower achieving students. An improvement was also noted in homework 

      completion, quality of homework, student time on task, and student 

      enjoyment of activities. (Contains 25 references, and 10 tables and 4 

      figures of data. Appendixes contain grammar, reading comprehension, and 

      spelling lesson plans [for each grade level and in traditional and 

      multiple intelligence format], the student survey instrument, student 

      assessments, quizzes, and comments from the student survey.) (Author/RS) 

      <BR><BR>AN: ED444015 <BR>AU: Graver,-Amy <BR>TI: Making Connections: K-8 

      Worksite Learning Activity Packet. <BR>CS: Ohio State Univ., Columbus. 

      Center on Education and Training for Employment. <BR>PY: 2000 <BR>AV: 

      Publications, Center on Education and Training for Employment, 1900 Kenny 

      Road, Columbus, OH 43210-1090, Tel: 800-848-4815, ext. 24277, Fax: 

      614-292-1260, Web site: http://www.cete.org/products (TWEX K-8, $4.50). 

      <BR>NT: This publication is based on work sponsored by the U.S. Department 

      of Education under Public Law 101-392, the Carl D. Perkins Vocational 

      Education and Applied Technology Act Amendments of 1990, section CFDA No. 

      84-248, Demonstration Projects for the Integration of Vocational and 

      Academic Learning Programs. The project was administered through the Ohio 

      Department of Education, Division of Vocational and Adult Education. 

      <BR>PR: EDRS Price MF01/PC03 Plus Postage. DL: 

      http://orders.edrs.com/members/sp.cfm?AN=ED444015 <BR>DE: *Career-Choice; 

      *Career-Exploration; *Daily-Living-Skills; *Job-Application; 

      *Multiple-Intelligences; *Self-Evaluation-Individuals <BR>DE: 

      Career-Education; Elementary-Education; Employment-Interviews; 

      Entrepreneurship-; Goal-Orientation; Instructional-Materials; 

      Job-Search-Methods; Learning-Activities; Money-Management; 

      Parent-School-Relationship; Parents-as-Teachers; 

      Portfolios-Background-Materials; Time-Management <BR>AB: This learning 

      activity packet provides parent-guided experiences for the child in 

      kindergarten through eighth grade as he or she explores his or her 

      abilities and the skills necessary for any career. Section 1, "Self 

      Assessment of Interests," consists of eight exercises that will help the 

      child explore himself or herself. Titles include "My Favorite Things," 

      "Autobiography Timeline," "About Me Book," "The Me I Want to Be," 

      "Personality Crest," and "Portfolios." Section 2, "Multiple Intelligences 

      and Career Choices," has three parts. "Discovering Multiple Intelligences" 

      explores the intelligence types. "Reflecting on Multiple Intelligences" is 

      an activity that summarizes the child's findings in part 1. "Multiple 

      Intelligences Portfolio" provides an outline to make a portfolio that 

      includes a sample of each intelligence. Section 3, "Exploring the Future," 

      offers activities to help the child explore possible future endeavors. 

      Entrepreneurial activities provide opportunities to plan and run simple 

      small businesses. Interviewing activities give the child a chance to learn 

      more about possible career choices. The final activities guide the child 

      in locating and applying for a job. Section 4, "Life Skills," introduces 

      goal setting and financial and time management. (YLB) <BR><BR>AN: ED443559 

      <BR>AU: Janes,-Leslie-M.; Koutsopanagos,-Caryn-Lee; Mason,-Diane-S.; 

      Villaranda,-Iris <BR>TI: Improving Student Motivation through the Use of 

      Engaged Learning, Cooperative Learning and Multiple Intelligences. <BR>PY: 

      2000 <BR>NT: Master's Action Research Project, Saint Xavier University and 

      SkyLight Field-Based Master's Program. <BR>PR: EDRS Price MF01/PC04 Plus 

      Postage. DL: http://orders.edrs.com/members/sp.cfm?AN=ED443559 <BR>DE: 

      *Academic-Achievement; *Cooperative-Learning; *Elementary-School-Students; 

      *Student-Motivation <BR>DE: Action-Research; Elementary-Education; 

      Multiple-Intelligences; Program-Evaluation; Reading-Achievement <BR>AB: 

      Noting that poor student motivation and problematic social skills may 

      interfere with the academic growth of elementary school students, this 

      action research project examined the impact of a multifaceted intervention 

      on student motivation and achievement. Participating in the study were 

      second and third graders from 3 schools. The 12-week intervention was 

      comprised of 3 elements: (1) use of the theory of multiple intelligences 

      in instruction; (2) the incorporation of cooperative learning; and (3) the 

      provision of an engaged learning environment. Students worked in 

      teacher-selected base groups weekly for 15 minutes for data collection and 

      reflection and in randomly-assigned cooperative learning groups at least 

      twice weekly for 30 to 45 minutes. Cooperative learning activities taught 

      appropriate social skills. Multiple intelligence activities and a series 

      of engaged learning activities were incorporated into classroom practices. 

      Data were collected through student surveys and journals completed weekly, 

      teacher observation checklists, attendance records, and unit reading test 

      scores. The findings of the post-intervention data illustrated that 

      implementing the theory of multiple intelligences had a positive effect on 

      the targeted classrooms. There were decreases in missed reading 

      assignments for two sites, and an increase for one site. Students revealed 

      positive attitudes toward themselves and their school. Students' reading 

      scores increased moderately from first to second quarter. Participating 

      teachers concluded that cooperative learning and engaged learning were 

      used together to successfully increase student motivation and achievement. 

      (Eleven appendices include data collection instruments and sample lesson 

      plans. Contains 23 references.) (KB) <BR><BR>AN: ED442574 <BR>AU: 

      Baldes,-Deborah; Cahill,-Christy; Moretto,-Felicia <BR>TI: Motivating 

      Students To Learn through Multiple Intelligences, Cooperative Learning, 

      and Positive Discipline. <BR>PY: 2000 <BR>NT: Masters Action Research 

      Project, Saint Xavier University and Skylight Professional Development 

      Field-Based Masters Program. <BR>PR: EDRS Price MF01/PC05 Plus Postage. 

      DL: http://orders.edrs.com/members/sp.cfm?AN=ED442574 <BR>DE: 

      *Cooperative-Learning; *Discipline-; *Multiple-Intelligences; 

      *Program-Effectiveness; *Student-Motivation <BR>DE: Action-Research; 

      Elementary-Education; Elementary-School-Students; Grade-4; Grade-6; 

      Kindergarten-; Middle-School-Students; Middle-Schools; Student-Improvement 

      <BR>AB: This action research project implemented and evaluated a program 

      to motivate students to learn through multiple intelligences, cooperative 

      learning, and positive discipline. The targeted population consisted of 

      students in kindergarten, fourth grade, and sixth grade at two grade 

      school and one middle school sites. Evidence of lack of motivation among 

      these students was found in teacher observations; student interaction and 

      communication with peers and teachers; teacher assessment of daily work; 

      observation of student projects during whole class, independent, and 

      cooperative learning sessions; and report cards/midterms and other 

      checklists that indicate academic and work habit performance. During the 

      16-week intervention, the teachers implemented teaching strategies 

      consistent with cooperative learning, multiple intelligences, and positive 

      discipline to create a child-centered, motivating, positive, safe, and 

      trusting environment. During the intervention, students participated in 

      pre- and post-intervention interviews, weekly student inventories, and 

      anecdotal record keeping. Data indicated that the program reduced 

      inappropriate behaviors and increased student motivation. 

      Teacher/researchers' time correcting misbehavior was reduced, leaving more 

      time available for academic instruction and resulting in student academic 

      and personal growth. Twenty-two appendices include student interview 

      forms, lesson plans, and instructional materials. (Contains 33 

      references.) (HTH) <BR><BR>AN: EJ610206 <BR>AU: Laughlin,-Janet <BR>TI: 

      Multiple Intelligences. <BR>PY: 1999 SO: Inquiry-; v4 n2 p4-18 Fall 1999 

      <BR>DE: *Classroom-Techniques; *Cognitive-Style; *Community-Colleges; 

      *Multiple-Intelligences <BR>DE: Instructional-Effectiveness; 

      Learning-Strategies; Teaching-Methods; Two-Year-Colleges <BR>AB: Details 

      the characteristics of Howard Gardner's seven multiple intelligences (MI): 

      linguistic, logical-mathematical, bodily-kinesthetic, spatial, musical, 

      interpersonal, and intrapersonal. Discusses the implications of MI for 

      instruction. Explores how students can study using their preferred 

      learning style - visual, auditory, and physical study techniques - and 

      engage all seven MIs as they explore a new subject. (VWC) <BR><BR>AN: 

      EJ597074 <BR>AU: Scherer,-Marge <BR>TI: The Understanding Pathway: A 

      Conversation with Howard Gardner. <BR>PY: 1999 SO: Educational-Leadership; 

      v57 n3 p12-16 Nov 1999 <BR>DE: *Aesthetics-; *Constructivism-Learning; 

      *Ethical-Instruction; *Intellectual-Development; 

      *Intellectual-Disciplines; *Multiple-Intelligences <BR>DE: Behaviorism-; 

      Charter-Schools; Cultural-Influences; Diversity-Student; 

      Elementary-Secondary-Education; Epistemology-; Evolution-; 

      Existentialism-; Interdisciplinary-Approach; Moral-Values; 

      Standardized-Tests <BR>AB: Howard Gardner reflects on how students who 

      learn in different ways might grapple with deep epistemological questions. 

      Gardner advocates teaching disciplines that present our culture's image of 

      what is true, beautiful, and ethical. His understanding pathway should 

      appeal to children possessing a strong existential intelligence. (MLH) 

      <BR><BR>AN: EJ593104 <BR>AU: Gibson,-Barbara-P.; Govendo,-Barbara-L. 

      <BR>TI: Encouraging Constructive Behavior in Middle School Classrooms: A 

      Multiple-Intelligences Approach. <BR>PY: 1999 SO: 

      Intervention-in-School-and-Clinic; v35 n1 p16-21 Sep 1999 <BR>DE: 

      *Disabilities-; *Inclusive-Schools; *Interpersonal-Competence; 

      *Multiple-Intelligences; *Peer-Relationship; *Social-Behavior <BR>DE: 

      Classroom-Environment; Classroom-Techniques; Consciousness-Raising; 

      Intervention-; Middle-Schools <BR>AB: Focuses on the application of 

      multiple-intelligences theory to the following elements of the middle 

      school classroom social community: the physical and social environment, 

      classroom customs and routines, transitions, and social skills. Offers 

      alternative interventions through a multiple-intelligences approach for 

      students experiencing difficulty in the classroom. (Author/CR) <BR><BR>AN: 

      EJ592920 <BR>AU: Ellison,-Launa; Rothenberger,-Betty <BR>TI: In 

      Bangladesh: The Multiple Ways of Teaching and Learning. <BR>PY: 1999 SO: 

      Educational-Leadership; v57 n1 p54-57 Sep 1999 <BR>DE: 

      *Multiple-Intelligences; *Rote-Learning; *Teaching-Methods <BR>DE: 

      Elementary-Education; Foreign-Countries; Inservice-Teacher-Education; 

      Public-Policy <BR>AB: Bangladesh, a poor, densely populated country the 

      size of Wisconsin, typically has elementary classes of 50 students 

      learning by call-and-response techniques. Since 1996, 13,000 teachers from 

      2,900 primary schools have been trained in multiple ways of teaching and 

      learning. Teachers are determined to personalize learning. (MLH) 

      <BR><BR>AN: EJ592783 <BR>AU: Glasgow,-Jacqueline-N. <BR>TI: Recognizing 

      Students' Multiple Intelligences in Cross-Age Buddy Journals. <BR>PY: 1999 

      SO: English-Journal; v88 n6 p88-96 Jul 1999 <BR>DE: 

      *Adolescent-Literature; *Dialog-Journals; *English-Instruction; 

      *Literature-Appreciation; *Multiple-Intelligences <BR>DE: 

      College-School-Cooperation; High-Schools; Higher-Education; Language-Arts; 

      Preservice-Teacher-Education; Student-Journals <BR>AB: Describes a project 

      in which students in a college survey class on young adult literature were 

      paired with students in a high school English class in a "buddy journal" 

      project. Shows examples of this writing and of the assignments which used 

      Howard Gardner's concept of multiple intelligences to offer students 

      multiple paths for responding to literature. (SR) <BR><BR>AN: EJ588515 

      <BR>AU: Matthews,-Dona-J.; Keating,-Daniel-P. <BR>TI: What We Are Learning 

      about How Children Learn, and What This Means for Teachers. <BR>PY: 1999 

      SO: Education-Canada; v39 n1 p35-37 Spr 1999 <BR>NT: Theme issue 

      <BR><BR>Title: "Transforming the Way We Teach." <BR>DE: *Cognitive-Style; 

      *Cooperative-Learning; *Learning-Processes; *Learning-Strategies; 

      *Multiple-Intelligences <BR>DE: Competence-; Educational-Cooperation; 

      Educational-Strategies; Elementary-Secondary-Education; 

      Instructional-Effectiveness; Learning-Theories; Student-Motivation <BR>AB: 

      Briefly reviews current understandings of learning that have direct 

      implications for teaching practice, and includes references to other work 

      that may be useful. Discusses five general topi <BR>CS: multiple domains 

      of competence (multiple intelligences); socioemotional factors in 

      cognitive processes; collaborative learning; pathways to competence; and 

      diversity of learning style and pace. Contains 15 references. (CDS) 

      <BR><BR>AN: ED446158 <BR>AU: Leopold,-Marjorie <BR>TI: Multiple 

      Intelligences: Theory to Practice in New York City Schools. Middle 

      School/High School. [Manual and Video Guide]. <BR>CS: New York City Board 

      of Education, Brooklyn, NY. <BR>PY: 1999 <BR>NT: For the manual and 

      videotape guide for grades K-5, see UD 033 668. Videotape not available 

      from ERIC. Edited by Phyllis Fernandez. <BR>PR: EDRS Price MF01/PC08 Plus 

      Postage. DL: http://orders.edrs.com/members/sp.cfm?AN=ED446158 <BR>DE: 

      *Faculty-Development; *Multiple-Intelligences; *Teacher-Improvement 

      <BR>DE: Cognitive-Style; Educational-Theories; High-Schools; 

      Learning-Activities; Learning-Theories; Literacy-Education; 

      Middle-School-Teachers; Middle-Schools; Problem-Based-Learning; 

      Secondary-School-Teachers; Talent-Development; Videotape-Recordings 

      <BR>AB: This program is a self-guided professional development experience 

      that explains how to use multiple intelligences (MI) theory to improve 

      teaching, learning, and achievement in middle and high school classrooms. 

      The program consists of one manual and six VHS videos, each of which 

      corresponds to one of the six modules listed in the table of contents. 

      Each module reflects one Pathway as presented in the professional 

      development guide, "Pathways to Multiple Intelligences: A Guide to 

      Thoughtful Practice." The modules contain: objectives and introduction; a 

      video guide; units, lessons, and tools, with curricular suggestions, 

      planning guides, and related resources; and additional readings. Each 

      module takes between 1-2 hours to complete. The six modules are: (1) 

      "Introduction to MI Theory"; (2) "Observing and Recognizing Multiple 

      Intelligences"; (3) "Building on Strengths to Promote Literacy Skills"; 

      (4) "MI Theory and Deepening Understanding"; (5) "MI Theory and 

      Problem-Based Learning"; and (6) "Theory and Talent Development." (SM) 

      <BR><BR>AN: ED446157 <BR>AU: Leopold,-Marjorie <BR>TI: Multiple 

      Intelligences: Theory to Practice in New York City Schools. Grades K-5. 

      [Manual and Video Guide]. <BR>CS: New York City Board of Education, 

      Brooklyn, NY. <BR>PY: 1999 <BR>NT: For the manual and videotape guide for 

      middle school and high school, see UD 033 669. Videotape not available 

      from ERIC. Edited by Phyllis Fernandez. <BR>PR: EDRS Price MF01/PC09 Plus 

      Postage. DL: http://orders.edrs.com/members/sp.cfm?AN=ED446157 <BR>DE: 

      *Faculty-Development; *Multiple-Intelligences; *Teacher-Improvement 

      <BR>DE: Cognitive-Style; Educational-Theories; Elementary-Education; 

      Elementary-School-Teachers; Learning-Activities; Learning-Theories; 

      Literacy-Education; Problem-Based-Learning; Talent-Development; 

      Videotape-Recordings <BR>AB: This program is a self-guided professional 

      development experience that explains how to use multiple intelligences 

      (MI) theory to improve teaching, learning, and achievement in elementary 

      classrooms and schools. The program consists of one manual and six VHS 

      videos, each of which corresponds to one of the six modules listed in the 

      table of contents. Each module reflects one Pathway as presented in the 

      professional development guide, "Pathways to Multiple Intelligences: A 

      Guide to Thoughtful Practice." The modules contain: objectives and 

      introduction; a video guide; units, lessons, and tools, with curricular 

      suggestions, planning guides, and related resources; and additional 

      readings. Each module takes between 1-2 hours to complete. The six modules 

      are: (1) "Introduction to MI Theory"; (2) "Observing and Recognizing 

      Multiple Intelligences"; (3) "Building on Strengths to Promote Literacy 

      Skills"; (4) "MI Theory and Deepening Understanding"; (5) "MI Theory and 

      Problem-Based Learning"; and (6) "Theory and Talent Development." (SM) 

      <BR><BR>AN: ED445042 <BR>AU: Lazear,-David <BR>TI: Multiple Intelligence 

      Approaches to Assessme <BR>NT: Solving the Assessment Conundrum. Revised 

      Edition. <BR>PY: 1999 <BR>AV: Zephyr Press, P.O. Box 66006, Tucson, AZ 

      85728-6006 ($39) Tel: 800-232-2181 (Toll Free). Web site: 

      http://www.zephyrpress.com. <BR>NT: Foreword by Grant Wiggins. For the 

      first edition, see ED 398 245. <BR>PR: Document Not Available from EDRS. 

      <BR>DE: *Ability-; *Academic-Achievement; *Multiple-Intelligences; 

      *Student-Evaluation; *Test-Use <BR>DE: Educational-Change; 

      Educational-Practices; Educational-Theories; 

      Elementary-Secondary-Education; Intelligence-Tests; Models-; Report-Cards; 

      Test-Construction <BR>AB: New findings about intelligence as a set of 

      capabilities that expand and change throughout life are changing the view 

      of learning and necessity of assessment. This book presents a new view of 

      assessment that is aligned with the emerging paradigm of multiple 

      intelligences. A multiple intelligence approach to assessment should grow 

      from multiple intelligence approaches to curriculum, instruction, and 

      learning processes. The chapters are: (1) "An Emerging New Paradigm of 

      Assessment"; (2) "Eight Ways of Knowing: A Developmental Perspective"; (3) 

      "Intelligence and Ability Testing Revisited: Creating Student Intelligence 

      Profiles"; (4) "Prescriptions for Expanding and Enhancing Intelligence: 

      Using Intelligence Profiles To Help Students"; (5) "Assessing Student 

      Academic Progress: Toward Creating Authentic Tests"; (6) "Multiperceptual 

      Formal Testing: Assessing Student Academic Progress"; and (7) 

      "Classroom-Based Informal Assessme <BR>NT: Practices for Ongoing 

      Evaluation of Students." An epilogue discusses "Redefining the Boundaries 

      of Education." An appendix contains some intelligent report card models. 

      (Contains 1 labeled figure, 15 assessment forms, numerous illustrations, 

      and 89 references.) (SLD) <BR><BR>AN: EJ582190 <BR>AU: Sweeder,-John-J.; 

      Bednar,-Maryanne-R.; Ryan,-Francis-J. <BR>TI: Conjoining Product 

      Technologies with Multiple Intelligence Theory: Rethinking Teacher 

      Preparation. <BR>PY: 1998 SO: Journal-of-Technology-and-Teacher-Education; 

      v6 n4 p273-82 1998 <BR>DE: *Educational-Technology; 

      *Multiple-Intelligences; *Preservice-Teacher-Education <BR>DE: 

      Higher-Education; Knowledge-Representation; Teacher-Educators <BR>AB: 

      Investigates ways in which teacher-educators interweave Gardner's theory 

      of multiple intelligences with a variety of product technologies as they 

      teach non-technology courses. Topics include knowledge representation; 

      multiple intelligence theory; and implications for teacher-educators and 

      preservice teacher education. (Author/LRW) <BR><BR>AN: ED423510 <BR>AU: 

      Fluellen,-Jerry <BR>TI: Mindwaves: Story of How a Girl Constructs Higher 

      Order, Verbal Linguistic Intelligence in a Multiple Intelligences 

      Classroom. <BR>CS: Pennsylvania Univ., Philadelphia. Graduate School of 

      Education. <BR>PY: 1998 <BR>PR: EDRS Price MF01/PC03 Plus Postage. <BR>DE: 

      *Classroom-Environment; *Multiple-Intelligences; *Thinking-Skills <BR>DE: 

      Black-Students; Classroom-Techniques; Females-; Grade-4; 

      Intermediate-Grades; Language-Arts; Public-Schools; Urban-Education 

      <BR>AB: Howard Gardner and Jerome Bruner have given much to teachers who 

      want to know how the minds of children grow. This story of a girl's 

      construction of higher order, verbal linguistic intelligence is also 

      theirs. Ideas they created have been cloned to fit a big city, public 

      school classroom of African American 4th graders, each with a set of 

      multiple intelligences including intelligences at promise, each struggling 

      to solve the other mind problem; i.e., make meaning within the context of 

      culture and with the tools of culture. Thus, this story of a fourth-grade 

      author rests on the backs of Gardner's multiple intelligences theory and 

      Bruner's cultural psychology. The central question in this teacher inquiry 

      is how a girl constructs higher order verbal linguistic intelligence in a 
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      were able to internalize and use these words in daily writing. (Contains 

      26 figures and 30 references; various sample forms are appended.) 

      (Author/CR) <BR><BR>AN: EJ550536 <BR>AU: Greenhawk,-Jan <BR>TI: Multiple 
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      Gardner's multiple-intelligences theory into practice, students' overall 

      achievement and confidence have risen substantially. Specialists helped 

      teachers develop standards for grading students' art work and oral 

      presentations. To prepare students for state assessments, written 

      descriptions often accompany students' chosen methods for displaying 
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      (5) "Portfolios Invite Reflection--From Students and Staff" (Elizabeth A. 

      Hebert); (6) "The Power in Portfolios: 'A Way for Sitting Beside' Each 

      Learner" (Evangeline Harris Stefanakis); (7) "Domain Projects as 

      Assessment Vehicles in a Computer-Rich Environment" (Joseph Walters and 

      Howard Gardner); (8) "Giftedness, Diversity, and Problem Solving" (C. June 

      Maker, Aleene B. Nielson, and Judith A. Rogers); (9) "Authentic Assessment 

      of Problem Solving and Giftedness in Secondary School Students" (C. June 

      Maker); and (10) "Assessment in Context: The Alternatives to Standardized 

      Testing" (Howard Gardner). Each chapter contains references. (Contains 

      nine tables and nine figures.) (SLD) <BR><BR>AN: ED410522 <BR>AU: 

      Albero,-Paula; Brown,-Ann; Eliason,-Susan; Wind,-Jeanne <BR>TI: Improving 

      Reading through the Use of Multiple Intelligences. <BR>PY: 1997 <BR>NT: 
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      increasing reading test scores. The targeted population consisted of one 
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      Illinois. The problem of low reading test scores was documented though the 
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      schools in the district. Analysis of probable cause data revealed: (1) 

      readers lacked quality time spent practicing reading at home and in school 

      with teachers and students; (2) children with high test anxiety had 

      significantly lower scores; (3) since literacy learning is individually 

      developmental and proceeds through a number of predictable stages, 

      developmental lag can occur; (4) students in low socioeconomic communities 
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      (5) how students use their prior knowledge and experience to help them 

      understand text influences what they recall from a test; (6) students are 

      unable to comprehend and connect reading to their life; (7) poor decoding 

      and comprehension skills result in lower test scores; and (8) children are 

      poor test takers. A review of solution strategies suggested by experts, 

      combined with an analysis of the problem setting, resulted in the 

      selection of the following intervention: altering curricula by teaching to 

      the multiple intelligences, creation of portfolios for students and 

      teacher evaluation, and the implementation of student reading logs. Post 

      intervention data indicated an increase in reading test scores. Students 

      also demonstrated the ability to make connections with what they were 

      reading to their own lives. Because students spent more time reading and 

      reflecting on what they had read, comprehension and higher level thinking 

      skills increased. (Contains 41 references and 16 tables of data, which are 

      not sequentially numbered. Appendixes contain survey instruments, lesson 

      plans, assessment forms, checklists, and graphic organizers.) (Author/RS) 

      <BR><BR>AN: EJ527627 <BR>AU: Morgan,-Harry <BR>TI: An Analysis of 

      Gardner's Theory of Multiple Intelligence. <BR>PY: 1996 <BR>JN: 

      Roeper-Review; v18 n4 p263-69 Jun 1996 <BR>AV: UMI <BR>DE: 

      Individual-Differences; Models- <BR>DE: *Cognitive-Psychology; 

      *Cognitive-Style; *Intelligence-; *Theories- <BR>AB: Howard Gardner's 

      hypothesis of seven distinct types of intelligence is explained and each 

      of the theorized intelligences is related to the theory of cognitive 

      style. The article concludes that multiple intelligence theory is not 

      about new "intelligences," but rather, a reframing of what others have 

      defined as cognitive styles. (DB) <BR><BR>AN: ED400947 <BR>AU: 

      Erb,-Michelle <BR>TI: Increasing Students' Responsibility for Their 

      Learning through Multiple Intelligence Activities and Cooperative 

      Learning. <BR>PY: 1996 <BR>NT: 57 p.; Master's Action Research Project, 
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      Making students responsible for their own learning in biology is a 

      national issue. The goal of this Master's project was to increase 

      students' responsibility for their own learning in order to increase 

      academic output and decrease the incidence of inappropriate behavior. The 

      targeted population consisted of sophomore high school students in a 

      biology classroom. The high school was located in a stable, urban 

      blue-collar community in northern Illinois. The problems of academic 

      output and inappropriate behavior had been documented by annotated teacher 

      records, student records, and school records. Students also answered 

      surveys designed to determine the causes for the students' lack of 

      responsibility. Analysis of probable cause data revealed that students: 

      (1) lacked intrinsic motivation and interest in science; (2) had low 

      self-esteem; and (3) had possible family dysfunctions. Large class size 

      may have contributed to the problem. A review of solution strategies 

      suggested by knowledgeable others, combined with an analysis of the 

      problem setting, resulted in the selection of the following categories of 

      intervention: use of cooperative learning and employment of the theory of 

      multiple intelligences. Post-intervention data indicated an increase in 

      students' responsibility for their own learning through an increase in 

      academic output and a decrease in the incidents of inappropriate behavior. 

      (Three appendices contain a student classroom discipline record form and 

      two student surveys. Contains 37 references.) (BGC) <BR><BR>
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